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Lesson 3-Handout 1: Declaration of Independence


(taken from: http://www.ushistory.org/declaration/document/index.htm)


IN CONGRESS, JULY 4, 1776

The unanimous Declaration of the thirteen united States of America

When in the Course of human events it becomes necessary for one people to dissolve the political bands which have connected them with another and to assume among the powers of the earth, the separate and equal station to which the Laws of Nature and of Nature's God entitle them, a decent respect to the opinions of mankind requires that they should declare the causes which impel them to the separation.


We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness. — That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed, — That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government, laying its foundation on such principles and organizing its powers in such form, as to them shall seem most likely to effect their Safety and Happiness. Prudence, indeed, will dictate that Governments long established should not be changed for light and transient causes; and accordingly all experience hath shewn that mankind are more disposed to suffer, while evils are sufferable than to right themselves by abolishing the forms to which they are accustomed. But when a long train of abuses and usurpations, pursuing invariably the same Object evinces a design to reduce them under absolute Despotism, it is their right, it is their duty, to throw off such Government, and to provide new Guards for their future security. — Such has been the patient sufferance of these Colonies; and such is now the necessity which constrains them to alter their former Systems of Government. The history of the present King of Great Britain is a history of repeated injuries and usurpations, all having in direct object the establishment of an absolute Tyranny over these States. To prove this, let Facts be submitted to a candid world.


He has refused his Assent to Laws, the most wholesome and necessary for the public good.


He has forbidden his Governors to pass Laws of immediate and pressing importance, unless suspended in their operation till his Assent should be obtained; and when so suspended, he has utterly neglected to attend to them.


He has refused to pass other Laws for the accommodation of large districts of people, unless those people would relinquish the right of Representation in the Legislature, a right inestimable to them and formidable to tyrants only.


He has called together legislative bodies at places unusual, uncomfortable, and distant from the depository of their Public Records, for the sole purpose of fatiguing them into compliance with his measures.


He has dissolved Representative Houses repeatedly, for opposing with manly firmness his invasions on the rights of the people.


He has refused for a long time, after such dissolutions, to cause others to be elected, whereby the Legislative Powers, incapable of Annihilation, have returned to the People at large for their exercise; the State remaining in the mean time exposed to all the dangers of invasion from without, and convulsions within.


He has endeavoured to prevent the population of these States; for that purpose obstructing the Laws for Naturalization of Foreigners; refusing to pass others to encourage their migrations hither, and raising the conditions of new Appropriations of Lands.


He has obstructed the Administration of Justice by refusing his Assent to Laws for establishing Judiciary Powers.


He has made Judges dependent on his Will alone for the tenure of their offices, and the amount and payment of their salaries.


He has erected a multitude of New Offices, and sent hither swarms of Officers to harass our people and eat out their substance.


He has kept among us, in times of peace, Standing Armies without the Consent of our legislatures.


He has affected to render the Military independent of and superior to the Civil Power.


He has combined with others to subject us to a jurisdiction foreign to our constitution, and unacknowledged by our laws; giving his Assent to their Acts of pretended Legislation:


For quartering large bodies of armed troops among us:


For protecting them, by a mock Trial from punishment for any Murders which they should commit on the Inhabitants of these States:


For cutting off our Trade with all parts of the world:


For imposing Taxes on us without our Consent:


For depriving us in many cases, of the benefit of Trial by Jury:


For transporting us beyond Seas to be tried for pretended offences:


For abolishing the free System of English Laws in a neighbouring Province, establishing therein an Arbitrary government, and enlarging its Boundaries so as to render it at once an example and fit instrument for introducing the same absolute rule into these Colonies


For taking away our Charters, abolishing our most valuable Laws and altering fundamentally the Forms of our Governments:


For suspending our own Legislatures, and declaring themselves invested with power to legislate for us in all cases whatsoever.


He has abdicated Government here, by declaring us out of his Protection and waging War against us.


He has plundered our seas, ravaged our coasts, burnt our towns, and destroyed the lives of our people.


He is at this time transporting large Armies of foreign Mercenaries to compleat the works of death, desolation, and tyranny, already begun with circumstances of Cruelty & Perfidy scarcely paralleled in the most barbarous ages, and totally unworthy the Head of a civilized nation.


He has constrained our fellow Citizens taken Captive on the high Seas to bear Arms against their Country, to become the executioners of their friends and Brethren, or to fall themselves by their Hands.


He has excited domestic insurrections amongst us, and has endeavoured to bring on the inhabitants of our frontiers, the merciless Indian Savages whose known rule of warfare, is an undistinguished destruction of all ages, sexes and conditions.


In every stage of these Oppressions We have Petitioned for Redress in the most humble terms: Our repeated Petitions have been answered only by repeated injury. A Prince, whose character is thus marked by every act which may define a Tyrant, is unfit to be the ruler of a free people.


Nor have We been wanting in attentions to our British brethren. We have warned them from time to time of attempts by their legislature to extend an unwarrantable jurisdiction over us. We have reminded them of the circumstances of our emigration and settlement here. We have appealed to their native justice and magnanimity, and we have conjured them by the ties of our common kindred to disavow these usurpations, which would inevitably interrupt our connections and correspondence. They too have been deaf to the voice of justice and of consanguinity. We must, therefore, acquiesce in the necessity, which denounces our Separation, and hold them, as we hold the rest of mankind, Enemies in War, in Peace Friends.


We, therefore, the Representatives of the united States of America, in General Congress, Assembled, appealing to the Supreme Judge of the world for the rectitude of our intentions, do, in the Name, and by Authority of the good People of these Colonies, solemnly publish and declare, That these united Colonies are, and of Right ought to be Free and Independent States, that they are Absolved from all Allegiance to the British Crown, and that all political connection between them and the State of Great Britain, is and ought to be totally dissolved; and that as Free and Independent States, they have full Power to levy War, conclude Peace, contract Alliances, establish Commerce, and to do all other Acts and Things which Independent States may of right do. — And for the support of this Declaration, with a firm reliance on the protection of Divine Providence, we mutually pledge to each other our Lives, our Fortunes, and our sacred Honor.



Name: _____________________


Date:______________________


Unit Assessment


What were the causes, specifically the colonists' attitudes toward England, and effect(s) of the signing of the Declaration of Independence? Support your response with information learned in this unit.


Points to Consider:



* How were the colonists' feelings towards the British government changing in the mid 1770s?



* Was the resolution to sign the Declaration the only option the colonists considered?  If not, what else did they do to remedy the issues between England and the colonies?



*Was the outcome of the Founding Fathers signing the Declaration an easy or hard decision for them to make?  Why?


____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



Lesson 2-Handout 1: Join or Die Cartoon


Name:


[image: image1.png]

In 1754, 22 years before the Declaration of Independence was drafted, Benjamin Franklin published this, America's first political cartoon, in the Philadelphia Gazette. The belief at that time was that a snake that was cut into pieces could be brought back to life if the sections were joined back together before sunset.


What message do you think Benjamin Franklin was sending to the colonists through this cartoon?  Give reasons supporting your responce.


________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



Lesson 3-Handout 2: Kid-Friendly Copy of the Declaration of Independence


(Taken from: http://www.historyforkids.org/learn/northamerica/after1500/government/declaration.htm)


Declaration of Independence


Declaration of Independence 
Declaration of Independence (1776)


In 1776, in the middle of the American Revolutionary War, the rich white men who were leaders of the war got together to write a letter to the King of England. They wanted to explain why they were fighting to be their own country, independent of England. This is what they had to say (but in easier words): 


Sometimes one group of people decide to split off from another group, and to become an independent country, as the laws of Nature and of God say that they can. But when this happens, if they want other people to respect them, they should explain why they are splitting off. 


We think these things are obviously true: 



•
That all men are created equal 



•
That all men have some rights given to them by God 



•
That among these rights are life, liberty, and the pursuit of happiness. 



So whenever any government is getting in the way of these rights, people have the right to change it or get rid of it, and to make a new government, in whatever way seems most likely to make them safe and happy.
People should not change their government without a good reason, so people usually suffer as long as they can under the government they have, rather than change it. But when there have been a lot of problems for a long time, it is their right and their duty to throw off that government, and to set up a better government. 


We here in America have suffered for a very long time, and now we should change our government. The king of England has done many bad things to us - here is a list:



•
He won't let us pass laws we need for everybody's good. 



•
Even when we do pass laws, he won't sign them so they can go into effect. 



•
He tried to force men to give up their right to make laws. 



•
He calls men together to make laws in the most inconvenient times and places, so that they won't be able to go discuss the new laws. 



•
He won't let new settlers come to America, and he won't let the settlers take over new land from the Native Americans. 



•
He won't let us choose our own judges, and instead he chooses them all himself, so they're all on his side. 



•
He sends lots of new government officials that we don't want, and he makes us pay for them. 



•
He sends lots of English soldiers here when there isn't even a war, and makes us let them live in our own houses. 



•
He tells us these soldiers can do whatever they want and don't have to obey the law. 



•
He won't let us buy and sell things from wherever we want. We can only buy things from England. 



•
He makes us pay all kinds of taxes without asking us about it. 



•
He won't let us have a jury for our trials, only a judge. 



•
He sends people accused of crimes far away to England for their trials. 



•
He tries to get people to revolt and tries to get the "Indian Savages" to attack us. 



When we ask him to stop, he just keeps on doing more bad things. We have tried to talk to the other people who live in England. We asked them to stop these crimes against us, but they have acted as though they were deaf. So we have to separate from England, and they will be our enemies during the war, though we hope they'll be our friends when there is peace.


So we think that God will see that we are doing the right thing when we declare that the United States are now completely independent of the King of England. We have no more political connection to England at all. And as independent states, we say that each state has the right to make war, to make peace, to make alliances with other countries, trade with other countries, and do everything else that countries do. And we promise that we will fight for our independence with the help of God - we promise by our lives, our property, and our sacred honor. 



Simulation Activity


1.  Prior to class, fill in the blanks on the student sheet BEFORE making copies.  Fill-in with information that pertains to you.  (Handout 1)


2.  Pass out the student copies of the proclamation. Read aloud from the teacher copy as students follow along. (Document 1)


3.  After the reading, ask students if they need any clarification of the addendum.  This is a ideal time to explain any of the new "rules" in kid-friendly language and relate to the life of the student. (see below for an example)


Ex: Clarification of the 1st rule:  "This change means that you will not be able to watch what you want UNLESS it is is a program selected by the Royal Court.  The programs they have selected are as follows: the weather, the Royal news station, and educational programs describing the important life and work of the Royal Family.  You may not watch cartoons, sitcoms, or reality television.  This goes into effect starting now.)


4.  After a brief period of clarification, have students get into pairs or small groups to discuss this proclamation.  Encourage them to share with each other HOW they feel and WHY.  


5.  Once groups have had ample time to discuss, tell them they will now have an opportunity to write out their grievances.  State that the grievances will be delivered to the Royal Court for their review.


6.  Hand out Grievance Form. (Handout 2: Grievance Form).


7.  Instruct students to fill out the form.  If a student does not have a grievance, ask him to turn to the back of the form and write a letter to the King/Queen why he agrees that the changes are just and should be made.


8.  At the end of the period, collect the forms and read prior to the start of the next lesson.


Lesson 1-Document 1: Teacher copy of Royal Proclamation


Hear ye, hear year.  Attention all subjects of the Land of Education and in the presence of King/Queen (input your name).


The time has come to make some changes to those of you living in the New World of Schooldom.  These changes are made for I know what is best for you.  It is with great selflessness that I, your King/Queen, am looking out for you.  You will be expected to adhere to the changes sited in this proclamation beginning immediately.


1.  You may no longer view television of your choosing.  Only the programs deemed acceptable by the monarchy shall be permitted.


2.  Skateboards, Wheelies, skates, and bicycles  may no longer be used by you.  You will need to turn over all said items to the King/Queen's Representative.  This is for your safety.


3.  Each subject of Schooldom will be issued a uniform to wear.  You will no longer be permitted to dress as an individual.


4. Only healthy foods will be distributed.  No longer will sweets be allowed.


5.  You must submit requests for His/Her Majesty's approval before you make new friendships.


6.  Children under the age of 16 will be given a schedule of approved activities.


7.  Young people 16 and up will be assigned their work assignments.  The work assignment is a life long obligation.


8.  All persons must be in their homes by 5:00 unless attending a royally approved activity.


9.  Personal communication devices, such as cell phones and laptops, are no longer permitted.  All communication will be directed on to the royal court.


10.  You must give your supplies to any soldier from the Land of Education.  You will provide for him/her as you would your own family.  This includes providing food and shelter at no cost to the soldier or government of the Land of Education.


11.  All inhabitants of Schooldom are equals and will be treated as thus.  You will have no need for individual identities and must conform to the preceding amendments to your previous way of life.  Only the Royal Representatives to the King/Queen will be permitted their own private transportation, individual dress, and jewelry as they are representing you in all world affairs.


Lesson 1-Handout 1: Student copy of Royal Proclamation


Hear ye, hear year.  Attention all subjects of the Land of Education and in the presence of ________________________.


The time has come to make some changes to those of you living in the New World of Schooldom.  These changes are made for I know what is best for you.  It is with great selflessness that I, your __________, am looking out for you.  You will be expected to adhere to the changes sited in this proclamation beginning immediately.


1.  You may no longer view television of your choosing.  Only the programs deemed acceptable by the monarchy shall be permitted.


2.  Skateboards, Wheelies, skates, and bicycles  may no longer be used by you.  You will need to turn over all said items to the ____________ Representative.  This is for your safety.


3.  Each subject of Schooldom will be issued a uniform to wear.  You will no longer be permitted to dress as an individual.


4. Only healthy foods will be distributed.  No longer will sweets be allowed.


5.  You must submit requests for ________ Majesty's approval before you make new friendships.


6.  Children under the age of 16 will be given a schedule of approved activities.


7.  Young people 16 and up will be assigned their work assignments.  The work assignment is a life long obligation.


8.  All persons must be in their homes by 5:00pm  unless attending a royally approved activity.


9.  Personal communication devices, such as cell phones and laptops, are no longer permitted.  All communication will be directed on to the royal court.


10.  You must give your supplies to any soldier from the Land of Education.  You will provide for him/her as you would your own family.  This includes providing food and shelter at no cost to the soldier or government of the Land of Education.


11.  All inhabitants of Schooldom are equals and will be treated as thus.  You will have no need for individual identities and must conform to the preceding amendments to your previous way of life.  Only the Royal Representatives to the ____________ will be permitted their own private transportation, individual dress, and jewelry as they are representing you in all world affairs.


Lesson 1-Handout 2


Grievance Form


Do you have grievances? __________


If so, please write out your grievance(s) on the space below.  Be sure to explain why you are opposed to the Proclamation.


__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________



 Historical Literacy Project Model Unit Gallery Template


Unit Title:  Important Delawareans During the American Revolution


Designed by:  Tracie Brewer and Jennifer Wolford


District:  Caesar Rodney




Content Area:  History


Grade Level(s):  Fourth


____________________________________________________________


Summary of Unit 


Unit Goals:  Students will be able to identify and analyze the causes and effects of the signing of the Declaration of Independence.


Rationale:  This unit has many differentiated activities that allow students to work in groups, with partners, and individually. Many of the lessons are highly motivational.  Students will immerse themselves in activities to fully analyze the motives of the colonists prior to the signing of the Declaration of Independence.  The rationale for the presentation in this unit is to create activities in which student involvement and participation leads them to take a vested interest in their own learning. 


Course of Study:  Prior to this unit, students should have a firm foundation of why the colonists came to America, how the British Empire retained control of the colonies even though separated by an ocean, how British rule effected colonial life(ie: taxation without representation), and the events that led to the colonists’ desire to become an independent nation. Prior to this unit, students will need to be familiarized with the events between the colonists and British Parliament that led to the desire to become an independent nation. (i.e. Stamp Act, Boston Tea Party, etc.)  The unit will begin with students gaining an understanding of the need for a Declaration of Independence to become free from British rule.  They will explore the feelings many of the colonists had towards the English Monarchy because of the harsh taxation imposed upon them.  They will then analyze the goals the Founding Fathers had when they met to discuss possible solutions to the dilemma the new land faced.  Students will discover that the decision to secede from England was not the primary goal, but a measure the Fathers felt they had to take when their first plan for resolution failed.  Finally, the students will explore the meeting of the second Continental Congress and analyze the end product, the Declaration of Independence.  Following this outline, students will gain a working understanding of the steps the colonists took to resolve their issues with the British government so that they will come away with a firm understanding and background which will prepare them to study the events leading up to the ratification of the Constitution and the formation of a new nation. 


   Following this unit, students will study the events and outcomes of the Revolutionary War.   


Stage 1 – Desired Results


What students will know, do, and understand


____________________________________________________________


Delaware Content Standards:


History Standard 1-Students will study historical events and persons within a given time frame in order to create a chronology and identify related case-effect facts.


Big Idea(s) 


Students will study the attitudes colonists had towards Britain in the 1770s.  They will use this information to interpret the causes and effects of the signing of the Declaration of Independence.


Unit Enduring Understanding(s):


Students will understand that information about persons and events can be organized chronologically to reveal cause-effect relationships.


Unit Essential Questions(s) 


To what extent does one event always lead to another event?


Knowledge and Skills 


Students will describe the feelings many colonists had towards the British government following the harsh taxes placed on them.


Students will identify the effects these feelings produced towards the British Empire.


Students will analyze and identify the effects of the signing of the Declaration of Independence.


Stage 2 – Assessment Evidence


(Design Assessments To Guide Instruction)


Suggested Performance/Transfer Task(s)


Essential Question Addressed:  To what extent does one event always lead to another event?


Prior Knowledge:  The colonists were ruled by British government and the events that changed the feelings the people had towards England. (IE: taxation without representation and the quartering acts)


Scenario:  Students will perform several formatives assessments teachers can use to monitor student mastery of the standard addressing of the Declaration of Independence. The include responding to a skit, completing a road map activity, and class discussions.  The unit will take between four and five days.


Requirements:  Students will complete several formative assessments and one summative assessment.  



Final Product:  Essay


Rubric(s) 


		4

		Student has a clear and thorough understanding of the causes and effects of the Declaration of Independence supported with details. Response lacks inaccuracies. 



		3

		Student has an understanding of the causes and effects of the Declaration of Independence.  Response may include some errors. 



		2




		Student has a basic understanding of the causes and effects of the signing of the Declaration of Independence.  Response includes several errors.



		1

		Student has a limited understanding of the causes and effects of the signing of the Declaration of Independence. Response contains many errors. 





Other Evidence 


Grievance letters, journal entries, road map activities, and classroom observations


Student Self-Assessment and Reflection


Students will have ample opportunity throughout the unit to monitor their own learning.  They will be involved in partner and group assignments.  Studdents will also use journals to reflect on the information they have gained. 


Stage 3 – Learning Plan


(Design learning activities to align with Stage 1 and Stage 2 expectations)


   Lesson # _1__


Title of the Lesson:


Royal Proclamation


Author(s)


Tracie Brewer and Jennifer Wolford


Lesson Description: Students will role play a situation in which they are under tyrannical rule by a monarchy.  The purpose of this lesson is to transfer the feelings generated during this simulation and apply them to the way colonists may have felt when the British taxed them and imposed acts they considered unreasonable since there was no representation for the colonies in the British Parliament.


Time Required: 2 class periods


Essential Question Addressed: What led to the colonists' desire for independence?


Enduring Understanding: Many colonists were upset with the British rule. They felt it was unjust and often arbitrary when new acts were imposed and taxes levied because they had no representation in the British Parliament.  


Materials:  Hand-Out 1: Student proclamation  (1 per student); Hand-Out 2: Teacher Copy of Proclamation;  Hand-Out 2: Grievance form (1 per student)


Procedures: 


Simulation Activity


1.  Prior to class, fill in the blanks on the student sheet BEFORE making copies.  Use information that pertains to you.  (Lesson 1-Document 1)


2.  Pass out the student copies of the proclamation. Read aloud from the teacher copy as students follow along. (Lesson 1- Handout 1)


3.  After the reading, ask students if they need any clarification of the addendum.  This is an ideal time to explain any of the new "rules" in kid-friendly language and relate to the life of the student. (see below for an example)


Ex: Clarification of the 1st rule:  "This change means that you will not be able to watch what you want UNLESS it is is a program selected by the Royal Court.  The programs they have selected are as follows: the weather, the Royal news station, and educational programs describing the important life and work of the Royal Family.  You may not watch cartoons, sitcoms, or reality television.  This goes into effect starting now.)


4.  After a brief period of clarification, have students get into pairs or small groups to discuss this proclamation.  Encourage them to share with each other HOW they feel and WHY.  


5.  Once groups have had ample time to discuss, tell them they will now have an opportunity to write out their grievances, if they have any.  State that the grievances will be delivered to the Royal Court for its review.


6.  Hand out Grievance Form. (Lesson 1-Handout 2: Grievance Form).


7.  Instruct students to fill out the form.  If a student does not have a grievance, ask him to turn to the back of the form and write a letter to the King/Queen describing why he agrees that the changes are just and should be made.


8.  At the end of the period, collect the forms and read prior to the start of the next lesson.


Debrief: At the end of the class period, explain to the students that all of their grievances will be shared with the Royal Court over night. (The next class period will begin with sharing some of the grievances and debriefing the activity.)


Formative Assessment (“Check for Understanding”): In this lesson, the "Grievance Form" can be used as a tool used to gage student understanding of why a people treated like this would be upset.  This is NOT meant to be a Summative Assessment for this unit. Use this form to see if students can explain why they feel something is unjust as opposed to a simple listing of grievances with no explanation.  Use examples of both strong and weak responses in the discussion at the start of lesson 2.


Lesson # _2__


Title of the Lesson:


Moving Towards Independence


Author(s)


Tracie Brewer and Jennifer Wolford


Lesson Description: Students will begin by debriefing the activity from lesson 1.  After the debrief, students will compare the simulation to the feelings of the Colonists during the period leading up to the signing of the Declaration of Independence.  They will then explore the actions of the Continental Congress in the quest for more independence.


Time Required: 1 class period


Essential Question Addressed: How did the goal of the Continental Congress change from their first meeting to their second meeting?


Enduring Understanding: Even with the unfair treatment of the colonists by Great Britain, many colonists were leery of severing all ties with the Mother Country.  The initial objective of the members of the Continental Congress was to come to a peaceful resolution with Great Britain by writing a letter to King George expressing their concerns and asking him to end the taxation they deemed unfair.  The British Empire ignored their request which led to the second meeting of the Continental Congress where a decision was made to separate from Great Britain and become an independent nation.


Materials:  Student responses from the first lesson: Lesson1-Handout 3: Grievance Form.  Road to Revolution by Francis Downey, Lesson 2-Handout 1: Join or Die Cartoon (1 copy per student)


Procedures: 


1.  Tell students that you took the grievance forms they filled out to the King/Queen.   Spend about 5 minutes reviewing some of the student responses.  Start with a strong response that states a grievance and gives reasons to support the grievance.    Ask the following questions:



a. Who agrees that this rule is unfair?


b. Does anyone want to add reasons why the rule is unfair to the people living in the Land of Schooldom? (allow time for discussion)


Next, share a weaker response regarding a different rule.  Ask:



a. Who thinks this rule is unfair?



b. What are some reasons it is an unjust rule?


Tell the students that unfortunately, the forms did not sway the decision to enforce the proclamation.


(Note:  Do NOT identify a response as strong or weak.  The purpose of this part of the lesson is to encourage critical thinking.  Using a strong response first models how students should have sound reasons to prove a rule as unjust.  Using weaker responses urges students to use critical thinking to support ideas with reasons during an open discussion.)


2.  Activate prior knowledge by guiding the discussion back to the colonists and the reasons they were unhappy with British rule.  Have students recall events that happened to anger the colonists. (Sugar Tax, Stamp Act, Tax on Tea, etc).


3. Pass out Lesson 2-Handout 1: Join or Die cartoon. Read the passage below the cartoon. 



a. Is this an example of a primary or secondary source? (primary)


b. How do you know? (It is a copy of an original document published in the colonial era.  It gives a first person account of life during that time.) 


4.  Tell students to describe what they see in the cartoon.  Ask them if they can tell what the sections of the snake represent. (the colonies)  Go through and identify each colony represented (N.E. represented all of the New England states.  Delaware and Georgia are absent from the cartoon.)


5. Instruct the students to think about what they know regarding how the colonists felt leading up to the American Revolution.  After ample quiet thinking time, have students write a response to the question about the cartoon. 


Collect to read responses after the class.  Use these to identify mistakes in thinking about colonists' feelings prior to the writing of the Declaration of Independence. If there are errors in thinking, spend the beginning of the next lesson clarifying. 


6. Tell students to think back to the Proclamation activity. Ask students what they did first to try to change the Royal Court's decision about implementing the new rules set forth in the proclamation. (wrote letters to the king/queen stating what they thought was unfair and why)


7.  Point out that, just like them, there was a group of men who met in Philadelphia to come up with a way to get the King of England to repeal (take away) the taxes they felt he unfairly imposed on them.  This group of men made up the Continental Congress.


8.  Read pp 6-12 in Road to Revolution.  Ask:  


a. What was the goal of this first meeting of the Continental Congress? (They wanted to remain loyal to King George and come to a peaceful resolution.)


b. What was their plan to meet this goal? (Write a letter to King George asking him to end the tax on tea.)


9.  Read pp 13-14 in Road to Revolution. Ask:



a. Did the letter to the King of England worked? (no)


b. The text never directly said whether the letter worked or not so who can explain how you know it did not work? (the colonists and British soldiers began fighting; the colonists stated that they wanted their independence)


10.  Show the time line on pp 14-15 of Road to Revolution. State:


Using this time line, who can tell us what document the colonists wrote stating they wanted to legally separate from England? (Declaration of Independence)


11.  Explain to students that the Continental Congress met again, this time to declare that the colonies were going to unite and stand as one against Great Britain.  They did this by drafting the Declaration of Independence. Ask:


a. Can you clarify the reasons the men decided it was necessary to completely break 
from British rule? (When they met the first time and wrote a letter asking King George to end taxes, they were ignored. Battles were going on between the colonists and the redcoats. They felt the formation of a new, independent nation was the only option they had so that they could live a life with rules they felt were fair for governing a nation.)


b. What was the result of passing the Declaration of Independence? (The colonies united to form a new nation separate from England.)


Debrief: Think-pair-share.  Students should have a few minutes to journal their thoughts about what they learned or questions they still have.  After journaling, students should turn to a partner and share their entries.


Formative Assessment (“Check for Understanding”): The Join or Die Cartoon can be used to check to see that students understand how many colonists felt in the time leading up to the Revolutionary War.  This knowledge is important in understanding the reasons behind the decision to separate from British rule.  


  Lesson # _3__


Title of the Lesson


Author(s)


Tracie Brewer and Jennifer Wolford


Lesson Description: Students will identify and analyze the four parts of the Declaration of Independence to deepen their understanding of this document.


Time Required: 2 class periods


Essential Question Addressed: What information is contained in the Declaration and what did that mean to the future of the colonies?


Enduring Understanding: The Declaration of Independence is organized into four parts:  The preamble which summarizes the reasons the colonists wanted separation, the colonists view on what a government should be, the grievances the colonists had against the British government, and the legal statement in which the thirteen original states assume their independence.  


Materials: Four copies of the transcript of Lesson 3-Handout 1: Declaration of Independence; One overhead Lesson 3-Handout 1: Declaration of Independence; Individual copies of Lesson 3-Handout 2: Kid-Friendly Declaration


Procedures: 


1. Display the overhead of the Declaration of Independence. (Lesson 3-Handout 1)  



a. What is the title of this document?  (Declaration of Independence)


b. Is this a primary or secondary sourced? (Primary source)


c. How do you know? (It is the original document drafted by Thomas Jefferson in 1776)


2.  Ask students why the Declaration of Independence was written?  (The colonists came to the conclusion that separation from Great Britain was the only way they would have a fair system of government.)


3.  Pass out and review the “Signing of the Declaration” and road map to students. (NOTE: It is important to review the entire road map with students before they begin.  This sets a purpose for reading.) Have students complete the first “stop” on the road map.  


4.  Instruct students to look at the first arrow.  They will need to read the first two paragraphs on their copy of the signing of the declaration.  (Tip: For students on a lower reading level: tell students to follow along as you read aloud.) 


Read:  Fifty-six men came together in early July of 1776 to cast their vote either for or against separation from the British government.  The congress had already decided that for independence to occur, at least seven out of the thirteen colonies must vote in favor of it.  As the men further discussed this, they realized that in order for the new nation to survive, the vote needed to be unanimous.  The thought was that if even one colony was still loyal to England, the colonies would end up fighting each other.


As of July 1, 1776, the men conducted a trial vote to see where each colony stood on the passing of the Declaration. 9 of the 13 colonies were in favor of separation.  That left 4 of the colonies that still were not in favor of the vote for separation from England.  Pennsylvania and South Carolina were opposed. The delegates from New York had been told not to vote either for or against independence.  And Delaware was at an impasse.  Two of the three delegates for the state were at the convention at that time and one man wanted independence while the other man was against it.


Once finished reading, students should follow the next 3 steps on the road map. (write down 1 fact, turn to a partner, share the fact)


Once they have finished their partner share, move them to the next “stop” which is a class discussion.


Ask the following questions:


a. Which four colonies did not cast a vote for independence?  (PA, SC, NY, and DE) **Record these four states on the board**


b. Why did New York not vote? (the leaders of their state told them not to vote one way or the other.)  Why wasn't Delaware one of the colonies in favor of independence? (One representative wanted to vote yes and one wanted to vote no.  The third delegate was not there to vote.) **Record this information next on the board**


b. Congress had stated that the decision to declare independence from England would be decided by a majority vote.  If at least 7 of the colonies were in favor of the movement, it would pass.  On July 1st, 9 of the colonies had decided to vote for independence.  Why didn't the men decide that was enough to pass? (Even though it would be a majority, the Founding Fathers came to the conclusion that for their new nation to survive and prosper, the vote had to be unanimous.  If even one nation stayed loyal to England, there could be fighting among the states and the nation would eventually be destroyed.)


6.  Draw their attention to the next “stop” prior to their reading: making a prediction about the outcome of the delegation.  Have students read the 3rd and 4th paragraph.  


The night of the trial vote, several things happened that would change history.  A few members of congress that wanted independence convinced some members who had been opposed or undecided that all the colonies must stand together.  When the official vote took place on July 2, 1776, things began to fall into place.  


7.  Once students have written a prediction, instruct them to read to the end of the selection.


Two of the men from Pennsylvania who were opposed to independence, John Dickinson and Robert Morris, decided to abstain from voting (this means they did not vote).  This left 5 members to cast votes.  Pennsylvania voted for independence by a margin of 3 to 2.


Delaware's delegates, George Read and Thomas M'Kean, were in a deadlock.  Read was opposed to independence and M'Kean was in favor of it.  After the trial vote took place on July 1, 1776, word was sent to the third Delaware representative, Caesar Rodney, about the deadlock.  He was needed in Pennsylvania to be the tie-breaker.  As soon as he received the message, Caesar Rodney mounted his horse and rode all night to Philadelphia.  He arrived wet and tired just in time for the vote.  Rodney's vote was the deciding factor in Delaware’s decision to become a state favoring independence.


South Carolina did not want to be the only opposing colony, so on July 2nd, they, too, voted in favor of the move to separate from England's rule.


Even though New York did not vote on July 2nd, several days later, they made the vote for independence unanimous.  All 13 colonies were in favor of independence. 


On July 4, 1776, after making several more changes to the document, the Declaration of Independence was approved.  This is why on July 4th we celebrate Independence Day.  



** Add the following information to the board- (for PA) 2 men abstained from voting and, with a vote of 3 to 2, PA cast their vote in favor of independence (for DE) George Read was opposed and Thomas M'Kean was in favor of independence.  Caesar Rodney rode all night from Delaware to Philadelphia to cast his tie breaking ballot in favor of independence. (for SC) South Carolina did not want to be the only colony opposed to independence so they cast their vote in favor of it. (for NY) While NY did not take part in the official vote on July 2, 1776, a few days later they made the independence vote unanimous.


8. After reviewing the above information, instruct students to complete the remainder of the road map.


9.  Once students have finished sharing with a partner, ask for a few volunteers to share with the class.  Allow time for students to add input to students’ responses.


10.  Debrief by asking students if separating from England was an easy decision for the members of Congress to make.  Be sure to have them support their responses with reasons.


Day 2


1.  Project a copy of the original Declaration of Independence for the students to see.


Inform them that the entire document was drafted in four days by Thomas Jefferson, who than gave it to John Adams and Benjamin Franklin to edit.  A few changes were made and the document was then presented to the members of Congress.  The Declaration was written in four parts: a preamble, which summarizes the purpose of the document; the 2nd part in which the founding fathers state how they feel an effective and fair government should be run; the 3rd part is a list of grievances the colonists have with the English government; and finally, the last part in which the colonists formally declare their independence from England. 


2.  Explain to students that they are going to be put into groups and assigned a section of the declaration. (Arrange the students into 4 groups and assign each group a section of the Declaration: the Preamble, the description of the ideal government, the list of grievances about King George, and the legal statement of separation)They will then be given time to read through and identify the section of the document that they were assigned.


3. Pass out copies of Lesson 3-Handout 2: Kid-Friendly Declaration to each individual.  Allow ample time for students to read through the documents and begin discussing it in their groups.  Remind them they are trying to identify their section of the document. (As groups are working, walk around to monitor the group discussions.) Once the groups have had 10-15 minutes, pass out one copy of the original Declaration of Independence.  Have them refer back to the copy they just analyzed and to try to match it to the correct section of the Declaration of Independence. They should use a highlighter to highlight the section they believe contains the information they were given.


4.  Allow 5-10 minutes for this part of the activity.  Finally, have groups report out.  Inform them to announce the section they were assigned, where it is located in the Declaration, and what it means according to the kid-friendly version. Allow time for discussion after each group has gone.


5.  During the class share, your role is to be that of a moderator or guide.  Let the students lead the discussion and when questions arise, pose them to the class.  Use this time to clarify any errors in thinking or misinterpretations, but allow, as much as possible, the students to run this class discussion.  


6.  Once all of the students have reported out and the discussion has come to an end, ask the following critical thinking questions:


a. What is the significance of the four parts of the Declaration of   Independence?  (The preamble summarizes the purpose of the letter, the second part states the way the colonists believe a nation should govern themselves, the third section contained a list of grievances they have with King George’s rule, and the final paragraph declares the legal statement in which they officially announce their separation from England and the formation of the Unites States of America.)


7.   What was the ultimate outcome of the signing of the Declaration of Independence? (The 13 colonies united to form one new nation, the United States of America.)


Debrief: Discussion:  How do you think the signing of the Declaration of Independence marked the official beginning of the Revolutionary War? (The states united as one against England and fought as a nation instead of 13 separate entities.)  Predict what might have happened had the Founding Fathers voted against separation? (Allow students to voice their ideas.  Have them clarify by stating reasons for their opinions.) 


Formative Assessment (“Check for Understanding”): Collect journal responses completed during the road map activity.  After completing this lesson, students should be given the summative assessment for this unit.  


Resources and Teaching Tips (Consider the two questions below when completing this section.)


· What text/print/media/kit/web resources best support this unit?



www.factmonster.com



www.pagesprodigy.net



http://www.historyforkids.org/learn/northamerica/after1500/government/declaration.htm



The Signers: The 56 Stories Behind the Declaration of Independence by Dennis Brindell 
Fradin



Road to Revolution by Francis Downey


· What tips to teachers of the unit can you offer about likely rough spots/student misunderstandings and performance weaknesses, and how to troubleshoot those issues? Be especially mindful to identify any misconceptions that students are likely to have as they enter this unit and that might interfere with their learning. 


It is critical that students understand the events that occurred prior to the start of the Revolutionary War.  Students must be knowledgeable about the way a monarch governs and how the colonies existed under British rule (the system of government that flowed between America and England). They need to have a working understanding of why the colonists first came to America, how there was no dissention from England for about the first 150 years.  They need to understand the cause and effect of the French and Indian War and how that strained the British economy.  They must also be familiar with the taxes and Acts Britain imposed on the colonies to raise revenue and that the colonists did not have a voice and were not represented.


A common misconception students have is that the colonists wanted to be their own nation from the beginning of settlement in the new land.  They also do not know that the Continental Congress tried to solve things peacefully.  


Not directly presented in this lesson (but eluded to) is the fact that not all colonists wanted to secede from England.  It is important that students realize that when the decision to unite the colonies was made, not all of the people were happy.  This is something teachers should stress throughout this unit.  Students tend to think everyone in the colonies felt the exact same way.  







American Revolution

Reading Road Map
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Look at the drawing on the first page of your copies.  Write down what you think is happening.








Write down one fact you learned.





Read the 1st and 2nd paragraph











Turn to your partner








Share your fact with them.





Class Discussion:  Think about questions.





1.  Which four colonies did not cast a vote for independence?


2.  Why did New York not vote?


3.  Why wasn’t Delaware one of the colonies in favor of independence?


4.  Congress stated that the decision to declare independence from England would be decided by a majority vote.  If at least 7 of the colonies were in favor of the movement, it would pass.  On July 1st, 9 of the colonies had decided to vote for independence.  Why didn’t the men decide that was enough to pass?











Read


3rd


and


4th


pgh





Make a prediction about the outcome of delegation





Read rest of passage. Does it match your prediction?





Turn and talk about the outcome of the delegation with your partner.  Identify 3 interesting events OR 3 new facts that you learned. 








